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After explicit and systematic instruction in the five essential areas of reading has taken place, children must continue to explore and
develop their understanding about letter/sound relationships, words, and story meanings in a variety of ways. Preventing Reading Difficulties in
Young Children (Snow, Burns, & Griffin, 1998), states, “Adequate progress in learning to read English (or any alphabetic language) beyond the
initial level depends on sufficient practice in reading to achieve fluency with different texts.” Children who are at risk for reading failure often have
limited exposure to language and print (limited lap reading; limited oral language interactions; fimited number of books in the house; limited
number of books in their own libraries). Engaging “at-risk” children in the language and literacy process is particularly vital. For this reason, rich
classroom libraries are essential. Children not only need to read a lot but they also need access to many books they can read right at their
fingertips. They need access to books that entice them and attract them to reading. Schools can foster wider reading by creating school and
classroom collections that provide a rich and wide array of appropriate books and magazines and by providing time every day for children to
actually sit and read. Title | funds have been used to supply every Titie | classroom with a base set of classroom library books and materials.
Reading First funds (minimum of 5%) will be used to enhance and expand this collection. Classroom fibraries filled with books of various levels
and genres will motivate students to read through a variety of text during group and independent reading experiences. Reading First schools will
provide students with individual book boxes and/or baskets that will allow them to read on their text level and enable students to practice skills
their teachers have identified as needs and have explicitly taught. This will increase actual reading time and promote success that motivates
students to read for pleasure, which ultimately results in increased reading ability. Assessment, explicit teaching, and time for practice will continue
to be the comerstones of Reading First classrooms. Active student engagement in a variety of reading-based activities will connect to the five
essential components of reading and to clearly articulated academic goals. Every Reading First school has a media center with a media specialist
who will collaborate with classroom teachers and reading coaches to support classroom instruction and encourage circulation of the library
collection. Reading First media centers provide students with access to a wide variety of authors and genres. The media specialists will assist in
circulating reading materials across content areas to teachers and students. Reading First schools will maintain media centers that act as
information centers and vital learning resources for teachers, students, and parents. Reading First schools will also create and/or expand existing
resource rooms. Resource rooms allow schools to enhance access to appropriate books by housing multiple copies of instructional leveled text to
be shared by all teachers in the school. This will offer a cost-effective means that provides teachers and students wider access to books of
varying levels and genres.

3. REQUIRED ASSURANCES
The SDPBC has on file with the Department of Education the General Assurances for Participation in Federal and State Programs, signed by the

Superintendent, in compliance with:
* 34 CFR 76.301 of the Education Department General Administration Regulations (EDGAR) which requires local educational agencies to
submit a common assurance for participation in federal programs funded by the U.S. Department of Education;
= applicable regulations of other Federal agencies; and
» state regulations and laws pertaining to the expenditure of state funds.
By signature of the Superintendent, the SDPBC agrees to abide by:
The requirements of Section 427 of the General Education Provisions Act (GEPA) enacted as part of the Improving America’s
School Act of 1994 (Public Law 103-382).
The general assurances of Section 9306 of No Child Left Behind (NCLB).
All required assurances, including lower-tier certification covering lobbying and debarment/suspension under 34 CFR Parts 82
and 95.
A. REQUIRED PRIORITY
V' As of March 11, 2005, the SDPBC has 44.16% of its student enroliment from families with income below the poverty line. This meets and
exceeds the required priority of having at least 15% of its students from families with incomes below the poverty line.
v' As of March 11, 2005, the SDPBC serves 75,214 children who come from families with incomes below the poverty line. This meets and
exceeds the required priority that at least 6,500 children served by the SDPBC are from families with incomes below the poverty line.
B. COMPETIIVE PRIORITIES
v" Implementation of a common core reading program.
The SDPBC adopted Scoft Foresman Reading with Links to Reading First as the common core reading program for all 21 current as well
as all 28 proposed Reading First schools. This common core reading program will be the primary source for literacy instruction during the
literacy block.
v Allocation of specific district funds to provide more intensive instruction to K-3 children struggling to learn to read.
Title 1, Title II, and operational funds have been used to fund reading coaches at 51 schools, a District Literacy Team, 49 class-size
reduction teachers for a smaller student:teacher ratio during the 90-120 minute reading block, and to provide research-based professional
development in essential components of reading, as well as FCRR approved instructional materials at Reading First and non-Reading First
schools.
v Evidence of strong district-level leadership focused on increasing reading achievement in students.
Beginning FY99-00, the SDPBC made a commitment to early literacy by establishing a K-2 Literacy Initiative that has as its core the goal
that all children will be reading on or above grade level by the end of second grade. Currently, the district provides funding for a district
level literacy team and continues to provide funding and resources to K-2 literacy in 51 schools. This initiative has expanded to a K-3
initiative in 21 schools, including all requirements of Reading First. The SDPBC is seeking funds to expand the Readling First initiative to an
additional 28 eligible elementary schools. With the Superintendent and School Board's #1 priority to improve literacy for K-3 students, the
SDPBC is committed to fulfilling all Reading First requirements and will continue to implement programs making reading a priority.
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Please return to: A) Program Name: DOE USE ONLY
poda Departme ﬁ::ai‘;‘,ﬁ::f“ Reading First Grant 2005 Date Received
Room 344 Turlington Building

325 West Gaines Street
Tallahassee, Florida 32399-0400
Telephone: (850) 245-0496
Suncom: (850) 245-0737

B) Name and Address of Eligible Applicant: Project Number (DOE Assigned)

School District of Palm Beach County, Florida
3310 Forest Hill Blvd., C-206
West Palm Beach, FL. 33406

C)  Total Funds Requested: D) .
Applicant Contact Information

$ 3,185,400.00
Contact Name: Mailing Address:
Mary Helen Arbogast 3310 Forest Hill Blvd., C-206
Telephone Number: SunCom Number:

Total Approved Project: 561-434-7302 '

$ _ Fax Number: E-mail Address:
561-969-5817 arbogam@palmbeach.k12.fl.us

CERTIFICATION

I, Arthur C. Johnson, Ph.D., Superintendent , (Please Type Name) do hereby certify that all facts, ﬁgurcs, and
representations made in this application are true, correct, and consistent with the statement of general assurances and specific

programmatic assurances for this project. Furthermore, all applicable statutes, regulations, and procedures; administrative and
programmatic requirements; and procedures for fiscal control and maintenance of records will be implemented to ensure proper
accountability for the expenditure of funds on this project. All records necessary to substantiate these requirements will be
available for review by appropriate state and federal staff. I further certify that all expenditures will be obligated on or after the
effective date and prior to the termination date of the project. Disbursements will be reported only as appropriate to this project,
and will not be used for matching funds on this or any special project, where prohibited.

Further, I understand that it is the responsibility of the agency head to obtain from its governing body the authorization for the
submission of this application.
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FLORIDA DEPARTMENT OF EDUCATION
BUDGET NARRATIVE FORM

TAPS Number
5A539

(1)
FUNCTION

(2)
OBJECT

(3)
ACCOUNT TITLE AND NARRATIVE

4
FTE
POSITION

(5)
AMOUNT

6400

100

Salaries — Reading Coaches ($ 50,000. X 26)

26.0

$1,300,000.00

6400

200

Fringe Benefits — Reading Coaches ($15,275 X 26)

$ 397,150.00

26 Reading Coaches will be hired for 28 schools. Reading Coaches will be assigned full-time fo
23 large schools (K-3 population 248-787) and 3 coaches will be shared among 5 small schools
(K-3 population 57-121)

6400

100

Stipends — Summer Content Academy - 764 K-3, ESE & ESOL Teachers and 26 Reading
Coaches ($ 20.44 X 28 hours x 790 teachers)

$ 452,133.00

6400

200

Stipend Benefits (19%) — Summer Content Academy - 764 K-3, ESE & ESOL Teachers and
26 Reading Coaches ($ 109.00 X 790 teachers)

$ 86,110.00

All K-3 teachers, coaches, and administrators from the 28 schools will attend the Summer Content
Academy professional development. 790 classified as teachers will receive stipends, per contract.

6300

100

Administrative Salaries - Reading First Specialist ($ 53,291)
Reading First Statistical Analyst ($ 30,690)

20

$ 83,981.00

6300

200

Administrative Fringe Benefits: Reading First Specialist ($15,900)
Reading First Statistical Analyst ($11,606)

$ 27,506.00

3.5% of tofal budget for administrafive costs — salaries and benefits for the Specialist and
Statistical Analyst, responsible for implementation in 28 schools, assisting district team and
principals with program monitoring, ordering, data entry, efc., working closely with coaches

5100

750

Substitute Pay ($75.00 per day average)

$ 25,000.00

Substitutes provided for assessment training, assessment schedules, and classroom observations.

5100

510

Visitations to demonstration classrooms and additional professional development.
Instructional Materials '

$ 394,250.00

Purchase intervention materials and programs for Reading First classrooms, including Early
Success, Quick Reads, LeapFrog Literacy Center. All materials purchased will have been
reviewed by FCRR and found to have met Reading First Requirements. $ 289,250

Purchase FCRR Reading First approved outcome assessments. $ 90,000

Materials for bi-monthly coaches’ workshops and teacher professional development  $ 15,000

5100

510

Books for classroom libraries, resource rooms

$ 159,270.00

5% of total budget will be used to purchase classroom libraries and improve access to print. .

6300

622

Audio-Visual

$  5,000.00

Professional development videos will facilitate coaches’ bi-monthly workshops; will be available for
checkout for use in school centers during coaching team meetings and professional development

5300

691

Software

$ 150,000.00

Purchase Earobics Literacy Launch software for Reading First classrooms

6300

330

TravellProfessional Development

$ 15,000.00

Grant-related trave! for professional development, DOE training, technical assistance

6300

310

Contracted Services

$ 90,000.00

Consultants for Professional Development Based on Needs Assessment

At least 20% of total budget is designated for professional development with stipends, substitutes,

materials for professional development, audio visual training tapes, travel and contracted services.

3,185,400.00

DOE 101
Rev. 01/05
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INTRODUCTION

The Schoot District of Palm Beach County (SDPBC)'s commitment to the basic philosophical foundation of No Child Left
Behind (NCLB) began five years ago with the publication of Achievement for All, an academic achievement plan that was a conscious
effort to reform the comprehensive reading program and ensure all students receive the highest quality education. The plan contained
goals and set Key Results defining the vision for what we hope to achieve and how we measure each goal. The plan has evolved into
the SDPBC's Academic Business Plan, updated quarterly since 2002, using the same vision, philosophy and Key Results, with the
added components of program monitoring and evaluation. The first Key Result - Read Independently on Grade Level - states: “ALL
students of each racial/ethnic group will read independently on grade level by the end of second grade.” To accomplish this Key
Result, the SDPBC embarked on a massive reading reform initiative with the implementation of the K-2 Literacy Initiative, enabling 51
high needs elementary schools to have an uninterrupted 90-minute reading block, a core-reading program with leveled texts and
manipulatives, K-2 reading coaches, professional development, and district level support for teachers and administrators. School
grades have gradually risen, but the Superintendent is continually striving to provide the very best reading instruction to ensure all
students become proficient readers. The Accelerated Academic Achievement (AAA) Plan also includes prioritized funding for intensive
support for schools and students with the highest level of need through an assistance and intervention plan, including an expanded
reading goal aligned with NCLB and Reading First. Upon the Superintendent's recommendation, the School Board passed a
resolution, establishing the district's #1 Academic Goal: “To increase literacy for all students, including ESE and ESOL students, with
an emphasis on K-3." To this end, the Superintendent supports the development (FY05) and implementation of the district's K-12
Research-Based Comprehensive Reading Plan to be approved by the Just Read, Florida! Office beginning in the FY06 school year.

READING FIRST - FIRST YEAR IMPLEMENTATION

In May 2004, the SDPBC was awarded a Reading First grant to implement this K-3 research-based reading project in 21
eligible schools. With the Reading First initiative and the District's goal to increase literacy for all students, with an emphasis on K-3, the
first 21 schools to receive the Reading First grant are leading the SDPBC's expanded K-2 initiative to include third grade, with all K-3
components of Reading First. The 21 currently funded schools have implemented scientifically research-based K-3 reading with a
research-based common core reading program in all schools, and leaming systems with fidelity and school leadership. The District has
ensured that teachers leam scientifically based reading research and schools use rigorous, reliable, and valid common assessments to
guide instruction and measure its effects. Reading First schools employ all complementary research-based programs, practices, and
tools to meet the goal for all students to read independently on grade level by the end of grade 3. With the Reading First project,
principals and teachers have committed to long-term structural supports and professional development to bring cohesion to the
leaming-to-read and reading-to-leam process. The Superintendent’s leadership and support has been crucial as we embark on long-
term implementation, sustainability, and replication of the Reading First program with school leadership and high fidelity.

SCHOOL SELECTION PROCEDURE

To identify new and committed Reading First project schools, the Superintendent notified all eligible principals in writing,
outlining Reading First required components and commitments each school must make to participate. The eligible school principals
and lead teachers were invited to attend a question/answer session to develop their understanding of alf required Reading First
components, as well as all responsibilities and commitments of school leadership, and requirements of classroom implementation.
Following this group session, the district's Reading First coordinator provided each eligible principal with the opportunity to participate
in individual telephone conferences to explain one-on-one the components, responsibilities, and requirements. Principals took this
information to their faculties at eligible schools, and surveyed staff for commitment to the project implementation requirements. As a
result, 28 eligible school principals signed the Superintendent's required letter of commitment to implement all state and district
requirements to improve K-3 reading as part of the Reading First project. Following this, the Assistant Superintendent for Instruction
reviewed all 28 schools committing to participate in this year's grant application, and area superintendents met with principals to ensure
complete understanding and 100% commitment to the intensive training and prescribed instructional design required by the research-
based Reading First project. These dedicated 28 eligible school principals and staffs have committed to the high-stakes accountability,
research-focused professional development and instruction in reading, leadership capacity building, and a school-wide sustainable
commitment to a Reading First program that will facilitate all children leaming to read fluently by the end of third grade. The
Superintendent has made the required assurance that all participating schools will commit to implement all aspects of Reading First
with fidelity and school leadership, will accept assistance if needed, and will NOT discontinue implementation of Reading First.
Principals will be held accountable by the Superintendent for their commitment to Reading First implementation with leadership and

PROPOSED READING FIRST SCHOOLS
This proposal seeks Reading First grant funds, in the amount of $3,185,400, to serve over 10,000 K-3 students and 790
teachers in the following 28 eligible schools committed to the implementation of the Reading First project with leadership and fidelity.
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School assessment team,

January Administer diagnostic as needed and teachers
. School assessment team
Administer and report results of DIBELS (with technicaf assistance from
district Readling First team)
School staff will enter progress monitoring results into the Progress Monitoring Reporting Reading coach and along
Network (PMRN) with schools support staff
February Administrators, teachers and coaches access the PMRN for individual student and class Principals, reading coach
reports for progress monitoring and teachers
Review assessment data from state with administrators and coaches District Reading First team
Review assessment data with teachers to plan focused instruction ;:r;r:t:‘lgfsls, reading coach,
March Administer diagnostic as needed School assessment team
Begin outcome measure training for school-based teams District Reading First team
District Reading First team,
April Complete end-of-the-year program implementation rubric principals, reading coaches,
teachers
Schools administer reading comprehension outcome measures to first and second graders and S°h°9| Site testing .
. __ coordinator and reading
submit forms to the district
coach
Teachers administer the reading vocabulary outcome measures '(I;iic(::t;]ers and Reading
. School assessment team
May Administer and report results of the DIBELS {with technical assistance from
district Reading First team)
School Staff will enter progress monitoring results into the Progress Monitoring Reporting Reading coach along with

Network (PMRN)

school support staff

Administrators, teachers and coaches access the PMRN for individual student and class reports
for progress monitoring

Principals, teachers and
reading coach

Reports containing progress monitoring and outcome assessment data will be available

Principals, teachers and

immediately to teachers, principals and district staff reading coach
. . . . Principals, teachers and
Using the outcome measure results, schools begin planning for the coming school year reading coach

School Years 2005 ~ 2010
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V.
Vi,
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VIILL

X.
Xl
X

Apply for grant funding for additional eligible schools identified as Reading First
Continue training in Reading First assessments

Continue professional development in Reading First initiatives

Seek out additional funding for enhancing Reading First initiatives

Assess program implementation

Analyze outcome assessment data to be included in School Improvement Plans
Survey Reading First schools in regards to needs assessment

Evaluate intervention materials and strategies

Continue attending Reading First leadership meetings

Administer Reading First assessments

Analyze Reading First assessment data

Continue Scott Foresman Reading professional development

Ensure that all new teachers attend summer academies





[image: image8.png]School District of Palm Beach County, Florida

Should a Reading First school be identified as a school in need of assistance, the Superintendent will consult with the Just
Read, Florida! Office, as well as personnel from FLaRE and FCRR, to accept guidance and technical assistance on behalf of the
district and of the identified school in need of assistance. The Superintendent will accept assistance such as help in selecting and
implementing program(s) of appropriate scientifically-based reading instruction (especially for iii), and in identifying professional
development providers who can assist in preparing the District Literacy Team, principals, coaches, and teachers to teach students
using researched based programs, materials, and assessments as selected. If required for technical assistance, the Superintendent
will seek assistance from FCRR for monitoring reports regarding the effectiveness of the district's Reading First schools. These reports
(and training for use of the reports) in conjunction with full implementation of the district's K-12 Comprehensive Reading Plan, will
assist the Superintendent, District Literacy Team, principals, and coaches to identify classrooms in identified schools that may be in
need of further support and training to achieve desired outcomes. The Superintendent will also seek FCRR's assistance to allow school
staff to examine progress in refation to the progress of other schools that serve populations of K-3 children with similar demographics
and achievement characteristics.

District intervention to schools outlined in the K-12 Comprehensive Reading Plan will provide assistance to schools not
making adequate progress in the first two years of Reading First efforts according to their “intensity of need” to improve their programs
so they qualify for continued Reading First funding in the third year. Additionally, the Superintendent ensures that district and/or school
personnel will be in place to provide leadership to: 1) coordinate evaluation of school progress toward Reading First goals; 2) analyze
and interpret achievement data; and 3) make school/classroom decisions based on continuous progress monitoring of student
achievement data. The Superintendent ensures that principals will participate in all Just Read, Florida! Leadership training
opportunities as well as district-sponsored professional development providing instructional leaders with the scientific base for
implementing effective reading programs, in the implementation/management process, in monitoring fidelity and quality of instruction,
and in making data-driven decisions. The Superintendent also ensures that school principals will be adequately prepared and
supported in their roles as instructional leaders, with the district providing a tiered approach to administrative professional development
as needed at basic, foundational, and highly accomplished levels as detailed in the K-12 Comprehensive Reading Plan. Technical
assistance will include, among other strategies, the pairing of a challenged principal with an experienced, effective Reading First
principal. After technical assistance, if the principal is not able to successfully implement the Reading First project in the school, the
Superintendent will reassign the principal to a non-Reading First school and pursue leadership able to promote fidelity and continuity of
the Reading First project.

13. STATE OF FLORIDA FIXED REQUIREMENTS

1. Has a school or schools in your district been discontinued from Reading First? If so, give explanation.
No school in the SDPBC has been discontinued from Reading First.

2. How will Reading First funds be used to improve access to engaqing reading material in the classroom and school libraries?
Page 19 of 20

REQUIREMENT SECTION WHERE SPECIFIC REQUIREMENT CHECKIF
NUMBER ADDRESSED AGREED
1 Narrative 1,2,3,5,6,7,10 | Each Reading First school will have a common core reading program used in all classrooms at v
Competitive Priority #1 | the same grade level in grades K-3 in the school.
2 Narrative 2,4,6,7,8,9,10 | Each Reading First school will provide at least 90 minutes of protected time daily for reading v
Competitive Priority #2 | instruction.
3 Narrative Questions: 1, | Schools must agree to administer the common set of progress monitoring and outcome v
4,5,7,10,11 measures idenified in the Guidance Document. They must also agree to submit the results of
Timeline these assessments to the Florida Center for Reading Research in a timely manner.
4 Narrative: 1,2,3,56,7,8 | Schools must identify some means to provide more intensive instruction to children who are v
Competitive Priority #2 | failing to make normal progress toward grade level reading in third grade.
5 Narrative: 2, 3,5, 6, 7, 8, | Districts must agree to pay for Reading First reading coaches in their schools and to work v
9,10, 11, 12, Timeline, | cooperatively with reading coaches assigned to the school for professional development
Competitive Priority #2 | purposes.
6 Narrative Questions: 1, | Districts must agree to support attendance of teachers at Reading First Academies this coming v
4,5,6,8,10,11,12, | summer. Schools agree to participate fully in all professional development activities required
Timeline by the Reading First application.
7 Narrative Questions: 1, | Districts must agree to participate in the statewide evaluation of Reading First by completing v
4,11, Timeline implementation surveys and scheduling site visits from FCRR personnel. They must also be
willing to respond to requests from external evaluators for information about their Reading First
programs.
8 Fixed Requirement #3 ~ | Districts must make all required assurances to state and federal officials. Al districts have v
Assurances these assurances on file. A check indicates these assurances were mentioned in the proposal.
FIXED REQUIREMENTS
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VILLAGE ACADEMY Elementary, Dr. MARY McLeod BETHUNE Elementary, and FOREST PARK Elementary Schools

Overall Percentage of Students Reading at or Above Grade Level in the Next 10 Years

50% 55% 65% | 75%
40% 43% 48% 50% 55% 65% 75% 85% 95% 100%
38% 40% 43% 45% 53% 58% 68% 80% 90% 100%
35% 40% 43% 45% 53% 58% 68% 80% 90% 100%
LAKESIDE ACADEMY, PLEASANT CITY Elementary, The IMAGINE School, and LINCOLN Elementary Schools

Overall Percentage nthe Next 10 Year

of Students Reading at or Above Grade Level i

50%
50%

b 3%
20% 3%

95% 100%

38% 40% 45% 90% 100%
LY 30% 33% 40% 60% 85% 100%
WEST RIVIERA Elementary, BELLE GLADE Elementa

and NOAH'S ARK INTERNATIONAL Efementary Schools

25% 28% 38% 80% 100%
25% 28% 33% 38% 43% 50% 60% 75% 80% 100%
22% 25% 30% 33% 40% 45% 60% 75% 80% 100%
22% 25% 30% 33% 40% 45% 60% 75% 80% 100%

Note: Schools with baseline data within 4% have been grouped on the 10-year progression charts.
Schools that do not meet their progress indicators at the end of the first year of their Reading First program will be identified by

the SDPBC and FCRR during the summer of the first year of the program. The state technical assistance team will meet with district

representatives to formulate a technical assistance and support plan for any schools that did not meet their achievement goals after the

first year. The district will implement the technical assistance plan with support from the state team. The team will look closely at the

student assessment data and mark areas of needed student improvement. The following is an example of assistance that will be

provided to schools that are not reaching achievement standards:

= Technical assistance will be provided to principals as needed, including the pairing of beginning principals with effective principals.

= District, schoo! administration, and reading coach will rouble-shoot on how to better focus on the school's weaknesses.

= Additional intensive professional development will be provided for reading coaches and teachers (as needed).

» Additional instructional time will be provided for targeted students.

= An intervention plan with action steps that must be taken to improve achievement will be written and implemented.

The implementation rubrics completed by the Reading First schools should also be reviewed as indicators of program fidelity
and to identify obstacles to high-quality implementation. The same procedure will be followed at the end of year two. If a school does
not meet its achievement standards for reading at or above grade level by the end of the third year, the district, with the state technical
assistance team, will determine if the school should continue receiving Reading First funds. How closely the school is meeting the
achievement standards, as well as how closely the school is following the literacy model outlined in the district grant application, will
determine the school’s continuation. If the school has shown fidelity in following all requirements and is within five percentage points of
meeting achievement standards, the district will consider an appeal fo the state for continued funding. District intervention (to ensure all
program requirements) will occur as outlined in the K-12 Comprehension Plan.

September~15t2 wks | Administer initial progress assessment testing all K-3 students. Enter data on web FCRR forms. Trained Assessment Teams
Qctober Train specially selected assessment team members to become master trainers (all coaches). Master Trainers —- FCRR/District
November Train additional assessment team members at each Reading First school. New Master Trainers - District
December Administer scheduled December progress assessment. Enter data on web-based FCRR forms. School-based Assessment Team
February Administer scheduled February progress assessment. Enter data on web-based FCRR forms. School-based Assessment Team
March Train assessment teams in administration of K-3 outcome measures. Master Trainers — FCRR/District
April/May Administer scheduled April/May progress assessment. Enter data on web-based FCRR forms. School-based Assessment Team
May Administer outcome measures. Send machine scored tests to publisher who reports scores to FCRR | School Assess Team/ Publisher

How WILL THE SUPERINTENDENT PREVENT SCHOOLS FROM DISCONTINUING GRANT SERVICES?

On behalf of all Reading First schools, the SDPBC Superintendent has made the commitment that all schools participating in
Reading First will continue to implement all aspects of the Reading First grant with fidelity and school leadership. Should a participating
Reading First school have difficulty with implementation, the Superintendent makes the required commitment that the challenged
school will accept assistance and will NOT discontinue implementation of Reading First. Al principals have signed the
Superintendent's letter of commitment and are, therefore, held accountable for full implementation with fidelity.
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reading instruction and assessment; pay a minimum of 5% toward classroom fibraries providing access to print; and pay up to 3.5% in
administrative costs toward the management of this project. The SDPBC, Title |, and Title I, and SAl funds will continue to pay
salaries of the district literacy team, the K-2 Literacy Initiative reading coaches, training, classroom materials, and reading teachers.

How wiLL THE SCHOOL DISTRICT EVALUATE ITS READING FIRST PROGRAM? '

The SDPBC agrees to the following requirements to evaluate the Reading First program at all funded schools: 1) to provide
data from common progress monitoring and end-of-year outcome assessments in a timely manner to the Florida Center for Reading
Research (FCRR); 2) to designate personnel to accomplish the common progress monitoring and year-end assessments; 3) to
collaboratively provide assistance to schools from FCRR and the district in the training of personnel to meet the screening, progress
monitoring, year-end assessments and data collection/reporting requirements of Reading First; 4) to identify a minimum of five
assessment team members for each Reading First school; 6) to complete and return, in a timely manner, specific implementation
surveys to be sent out periodically by the FCRR to address specific questions about implementation; 7) to participate in site visits
should a school or schools be randomly selected for such visits; 8) to complete and retumn specific yearly implementation reports to
provide uniform descriptive data to the FCRR in a timely manner; 9) to cooperate with state or national level extemal evaluation
agencies who may need to plan a site visit or request information in order to complete evaluations; and; 10) to cooperate with state or
national extemal evaluation agencies who may need to plan a site visit or request information in order to complete evaluations. The
district has also developed a clear plan to make decisions about the Reading First schools based on evaluation outcomes. The goal of
the state and the district is to have every child reading at or above grade level within 10 years. Whether students meet the grade level
standard will be determined by the reading assessment administered at the end of the year. At the end of kindergarten, this will involve
a combined index based on measures of phonemic awareness, letter knowledge, and vocabulary. At the end of first, second, and third
grade, it will be based on the reading comprehension score from the standardized measure of reading comprehension given at the end

of the year. The following achievement standards have been set as reasonable goals for schools included in this grant application:
CHOLEE LAKE Elementary, PALMETTO Elementary, and JUPITER Elementary Schools

Overall Percentage of Students Reading at or Above Grade Level in the Next 10 Years

85%
85%
85%
85%
Schools

72%
2%

75%
75%

78%
78%

80%
80%

90%
90%
90%

100%
100%
100%

95%
95%
95%

68%
65% 68% 70% 72% 75% 80%
65% 68% 70% 72% 75% 80%
NORTHBORO Elementary, COREBRIDGE Educational Academy, and WYNNEBROOK Elementa

70%

80% 85%

70%
68% 70% 80%
68% 70% 80%
GROVE PARK Elementary, WESTWARD Elementary, and PALM BEACH MARITIME Academ

70%

68% 70% 80%

60% 65%

68%

70%

75%

80%

90%

95%

100%

60% 65%

68%

70%

75%

80%

90%

95%

100%

56% 60%

64%

68%

70%

75%

90%

95%

100%

MELALUECA Elemental

Overall Percentage

BARTON Elementa

of Students Reading at or Above Grade Level i

and Pl

NE GROVE Elementary Schools

n the Next 10 Years

0
60%

0
64%

0
68%

o
70%

b
75%

0
90%

0
95%

0
100%

556%

58%

60%

65%

70%

80%

85%

90%

100%

556%

58%

60%

65%

70%

80%

85%

90%

100%

and PAHOKEE Elementary Schools
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With the Reading First initiative and the Superintendent's goal to increase literacy, the first 21 Reading First schools are
leading the SDPBC's expanded initiative to include third grade, with all components of Reading First in K-3. The 21 cumently funded
schools have implemented scientifically research-based K-3 reading programs and leaming systems with fidelity and school leadership.
The District has ensured that teachers receive professional development in scientifically based reading research and rigorous, reliable
and valid assessments to help guide instruction and measure its effects. The Reading First schools employ all complementary
research-based programs, practices, and tools to meet the goal for all students to read independently on grade leve! by the end of third
grade. Reading First principals and teachers have made the long-term commitment for further structural supports and professional
development to bring cohesion to the leaming-to-read and reading-to-leam process for all K-3 children. The establishment of the
Reading First model in 21 funded schools, with an additional 28 proposed schools added with this grant's approval, will assure all
students and teachers will benefit from each other. The intended success of this reading project will provide sustainability within those
schools and locally funded replication of effective, research-based reading instruction in non-Reading First schools as capacity is buit.

The SDPBC has set a solid framework for enhancing and expanding Reading First with 28 additional, committed, and eligible
schools in this grant application. Activities and programs will build on, expand, and enhance initiatives including: 1) the K-2 Literacy
Initiative (still funded with Title | and local funds) in 51 high needs schools; 2) the successful implementation of six Reading Excellence
Award schools; 3) the Just Read, Florida! Reading Coach Model Grant Award in 27 schools for grades 3-5; and 4) the first year
Reading First grant award in 21 schools. The principals and staff of the 28 committed Reading First schools are fully aware of all
responsibilities, structures, and requirements, and have committed to implement all aspects of Reading First with leadership and
fidelity. The principals have signed the commitment to the Superintendent, and will be accountable as instructional leaders for effective
implementation of all Reading First structures with high fidelity. The SDPBC's previous and current initiatives to enhance reading
instruction and to prevent reading difficulties in young children are complementary to the Reading First project. The groundwork has
been set. Reading First is a research-based program proven fo be effective in teaching young children to read. The past and current
literacy initiatives taken on behalf of young children by the SDPBC will easily integrate into, as well as be intensified, expanded, and
enhanced by Reading First in our schools.

How WILL ACTIVITIES AND PROGRAMS SUPPORTED WITH READING FIRST MONEY BE COORDINATED AND INTEGRATED WITH PROGRAMS AND ACTMITIES

SUPPORTED BY TITLE | AND TITLE Il FUNDS AND OTHER FEDERAL, STATE AND LOCAL REVENUE SOURCES?

Title | intersects with Reading First at the planning stage of school improvement in alignment with the district K-12
Comprehensive Research-Based Reading Plan. With Reading First funds, Title | and Title il coordination will provide a mechanism to
train more teachers in the use of systematic intervention strategies. Title | currently monitors all components of the intervention lessons
and will align current assessments with those required by Reading First to support a cohesive reading program. Funds from Reading
First, Title I, State Professional Development funds, SAl, and IDEA funds, and the one hundred hours from Scott Foresman will all be
used to provide high quality comprehensive professional development to all K-3 classroom teachers in the Reading First schools. All
professional development provided in the SDPBC Reading First project schools will be based upon principles derived from scientific
research, as specified in Florida's Professional Development System Evaluation Protocol based upon the National Staff Development
Council's Professional Development Protocol Standards. The district's plan for Accelerated Academic Achievement (AAA) at identified
schools is a plan to provide a framework of district-funded resources and support to address the specific needs of targeted high-needs
schools in the District. The SDPBC operational funds have provided an FCRR-approved comprehensive common core reading
program and reading teachers at Reading First schools. Title Il funds currently provide forty-nine additional reading teachers to reduce
class size during the 90-minute uninterrupted reading block in the 21 currently funded Reading First schools.

The proposed additional 28 Reading First schools in this grant application will also benefit from reduced class size during the
90-minute protected reading block, as Title I funds will provide additional reading teachers to these 28 schools to reduce class size for
a 90-minute uninterrupted reading block. Title If also provides funding for literacy professional development in current and proposed
Reading First schools to intensify teacher knowledge and increase student achievement. The Scott Foresman Reading program to be
used in all 28 schools has been purchased by the district. Many of the identified FCRR approved instructional materials for intensive
instruction will be purchased for the 28 schools with Reading First grant funds, and some will be purchased through Title 1, which will
continue to fund current FCRR-approved research-based programs, including Breakthrough to Literacy, Early Success and LeapFrog.
Title | has funded all Title | schools with limited classroom fibraries, resource room leveled texts and reading manipulatives. The K-3
Reading First grant-funded reading coaches will work cooperatively with district-funded K-2 Literacy Initiative staff to provide a cohesive
plan for the development of teachers and to provide optimal opportunities for teachers to observe the modeling of reading instruction.

This grant application proposes that Reading First funds be used in the 28 eligible schools to expand the K-2 Literacy Initiative
into third grade, implement all Reading First structures in kindergarten through grade 3, provide the services of a K-3 Reading First
coach, focus efforts based on additional assessment data, pay teachers' stipends to attend the Reading First summer academy, pay
consultant fees, purchase intervention programs, provide Reading First common assessments, pay registration fees and travel
expenses for literacy workshops and conferences, pay at least 20% toward research-based professional development activities in
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teacher will use the same instructional Reading First framework and will receive added support as needed. LEP students will be
provided with additional support as they develop literacy and construct meaning. This additional “scaffolding” will be provided through
Total Physical Response (TPR), hands-on experiences, cooperative leaming experiences, graphic organizers, language experience,
reader’s theatre, and other ESOL strategies which help LEP students incorporate oral language while developing literacy skills and
knowledge in content areas.

Building background knowledge and vocabulary related to literature being read is crucial for ESOL students. Reading
experiences will provide many opportunities for students to interact with the language structure, vocabulary, and content of the text
before, during, and after reading. Opportunities for students’ oral language development, a crucial element in reading acquisition, will
be integrated within the reading block using materials structured and designed to build capacity in linking oral and written messages.
Instructional materials will be selected that allow students to leam about concepts described in printed material as they develop the
ability to articulate ideas. The materials currently available in schools as well as the books to be purchased for classroom libraries will
reflect the culture of Reading First schools so that students will connect with the literature and characters fostering optimal
development of oral language. Scotf Foresman has made provisions for students of varying language needs and reading levels. The
Adding English component of Scoft Foresman provides a teacher’s guide with lessons tailored especially for English language leamers.
This component includes posters, guides, and appropriate activity booklets developed specifically to support the ESOL leamers.
Additionally, the Leapfrog Language Program will be purchased to meet the needs of LEP children. Additionally, classroom library
books for dual language programs in the student's native language will be purchased.

Currently, students who are not making adequate progress according to Reading First assessments and their LEP Plan are
identified through a meeting of the LEP Committee (comprised of an administrator, ESOL and classroom teachers, and parents). LEP
Plans identify literacy levels and oral language levels. Individual plans that are developed to meet student's instructional needs include
flexible groups, matching students to text, and various intervention strategies. All of the interventions identified in this proposal for
students lagging behind will be available for ALL students, including ESOL students.

All teachers (ESOL and regular classroom) have ESOL endorsement or certification. Through the Multicultural Department,
support is provided in the form of resource materials such as ESOL Interactive Reading Activities; ESOL Developmental Continuum;
and K-2 Instructional Support Guide. ESOL coordinators and reading coaches will review classroom practices and provide support to
altteachers. All ESOL teachers will attend the Reading First content academies.

How WiLL ACTIVITIES AND PROGRAMS PROPOSED FOR FUNDING IN READING FIRST SCHOOLS BUILD ON, EXPAND, ENHANCE OR ALTER ACTIVITIES ALREADY
BEGUN IN THE DISTRICTS, WHETHER FROM READING EXCELLENCE ACT AWARDS OR FROM OTHER MEANS?

The SDPBC’s commitment to the basic philosophical foundation of No Child Left Behind began in 2000 with the publication of
Achievement for All, a comprehensive academic achievement plan. Achievement for All was a conscious effort to reform the reading
program and ensure that all students receive the highest quality education. The plan contained goals that set the vision for what we
hope to achieve, with Key Results that defined how we would measure each goal. The plan has evolved into SDPBC's Academic
Business Plan, updated quarterly since 2002, using the same vision, philosophy and Key Results, with the added components of
program monitoring and evaluation. The first Key Result - Read Independently on Grade Level - states: “ALL students of each
racial/ethnic group will read independently on grade level by the end of second grade.”

To accomplish this, the SDPBC embarked on a massive reading reform imitative (funded with local and Title | funds) with the
implementation of the K-2 Literacy Initiative in 51 high-needs schools, enabling these schools to have an uninterrupted 90-minute
reading block, a core-reading program with leveled texts and manipulatives, K-2 reading coaches, professional development, and
district support for teachers and administrators. The K-3 Reading First grant-funded reading coaches will work cooperatively with
district-funded K-2 Literacy Initiative staff to provide a cohesive plan for teacher development, providing teachers with optimal
opportunities to observe the modeling of reading instruction. Coaches will collaboratively design instruction for struggling readers based
on assessment data. All coaches will receive intensive professional development regarding data analysis. Reading assessment data
has shown that K-2 Literacy Initiative schools made extensive gains over the past four years and school grades have risen. However,
the Superintendent is continually striving to prioritize reading and provide the best instruction for all SDPBC students to become
proficient readers. To this end, the Superintendent supported the development (FY05) and implementation of the district's K-12
Comprehensive Research-Based Reading Plan to be approved by the Just Read, Florida! Office beginning in the FY06 school year.

The SDPBC received the Reading Excellence Act Award to fund a reading reform model with reading coaches in 6 additional
schools. These funds enabled the SDPBC to provide professional development to coaches, administrators and teachers. During the
grant-funded years (2001-2003) in the six Reading Excellence Act schools, the percentage of students scoring Level 1 in FCAT reading
decreased by 17% and the percentage scoring Level 2 in reading decreased by 12%. This overall increase in student achievement
demonstrates the district's commitment and adherence to state funding and initiative opportunities. In May 2004, SDPBC was awarded
a grant to implement the K-3 Reading First research-based project in 21 eligible schools.
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teacher. The classroom teacher, the reading reduction teacher, the ESE teacher, and/or the ESOL teacher will be the lead providers of
instruction. Each classroom teacher will keep an intervention notebook with a plan for each individual at-risk student. Students at risk
for reading difficulties will be identified using DIBELS as well as other assessments. Qualified teachers will deliver interventions
designed to effectively remediate the identified areas of need during instructional time, on top of the 90-minute protected reading block.
In addition to using Scoft Foresman, students identified as needing further assistance through the DIBELS assessment will receive iii in
their area(s) of need. Through the original K-2 literacy initiative, the district maintains a reduced student teacher ratio during the 90-
minute block to allow teachers to more efficiently meet identified needs of students within small flexible groups using interventions. The
instructional setting will use whole-class defivery, flexible small groups, and one-fo-one teaching that allows for differentiated
instruction. An uninterrupted instructional literacy block of 90-120 minutes will be scheduled into every school day with up to 60
additional minutes of intervention provided to those students identified as high risk. Teachers will form three or four flexible instructional
groups to provide high quality, explicit, systematic and focused reading instruction. Groups will vary based on identified needs of
students, the activity, and expected outcomes. Direct teaching will be provided to differentiate instruction and ensure reading growth. in
this way, instruction will effectively move children from “leaming to read” to “reading to leamn.” With Reading First, this coherent
instructional design acts as a scaffold to guide teacher behaviors to be consistent with effective instruction. Classroom learning centers
will fulfill a range of teaching purposes. Within the 90-minute reading block, students in Reading First schools will work in centers while
teachers are with small flexible groups, extending and practicing what has been explicitly taught during whole group instruction.

The Tier Plan for 3rd Grade Students, below, illustrates a high quality, differentiated, scientifically researched based reading
plan which includes assessments to determine which children are low risk, at risk, or are already experiencing reading difficulties,
reading intervention strategies, and the selection and implementation of appropriate materials.

Screening

Screening Screening
DIBELS DIBELS DIBELS
PROGRESS MONTORING Progress Monitoring Progress Monitoring
DIBELS DIBELS- Monthly Oral Reading Fluency Checks DIBELS- Weekly Oral Reading Fluency Checks
DianosTIC Diagnostic Diagnostic -
Diagnostic Assessment of Reading (DAR) Diagnostic Assessment of Reading (DAR) or ERDA | DAR or ERDA Il
i
READING INSTRUCTION Reading Instruction Reading instruction

The majority of reading instruction will take place
with the CCRP- Scott Foresman with LINKS to
Reading First. Teachers will utilize various materials
within the program to differentiate instruction for

The majority of reading instruction will take ptace
with the CCRP- Scott Foresman with LINKS to
Reading First. Teachers will utilize various materials
within the program to differentiate instruction for

Reading instruction will take place with the CCRP-
Scott Foresman with LINKS to Reading First. For
students identified as * at risk,” the following
altemative materials will be utilized for instruction in

students as well as the following supplemental addition to the CCRP:

materials:

students. Scoft Foresman supplemental materials
will be used to address the identified area of need

as identified through the diagnostic assessments. Phonemic Awareness and Phonics:

INSTRUCTIONAL TiME Phonemic Awareness and Phonics: Earobics, Destination Reading, Riverdeep Leap
90 Minutes Earobics, Desfination Reading, Riverdeep Desk, Leap Frog

Leap Desk, Leap Frog Fluency:

Fluency: Quick Reads, Pearson, Leap Pads, Leap Frog

Quick Reads, Pearson, Leap Pads, Leap Frog Vocabulary:

Vocabulary: Soar to Success

Soar to Success Comprehension:

Comprehension: Soar to Success

Soar to Success

Instructional Time

180 minutes per day will be devoted to reading
instruction for the student. Additionally, 20 minutes,
three times a week will be devoted to computerized
instruction. The SLP at each site will assist with
instructional planning for each student.

What specific provision will be made to provide extra instructional support required by many LEP children in learning to read? Districts
must detail the plan used by Reading First schools to meet_specific instructional needs of LEP children.
Students identified as Limited English Proficient (LEP), using district language screening procedures, will receive 90 minutes

per day of language arts instruction by a state-endorsed or certified ESOL teacher. This instruction will occur within the student's
regular classroom with the ESOL teacher working in a push-in model, or as a pull-out model in a self-contained classroom depending
on the needs of the individual student. ESOL teachers will be included in professional development trainings to facilitate classroom and
ESOL teachers’ alignment of instruction and to inform each other of successful strategies in a collegial fashion. They will receive
modeling and coaching from the school's reading coach. In the case of ESOL pull-out to meet the individual student's needs, the
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VI. Provide and recommending materials/books that support action research.
*  District team will work with coaches on action research models to develop study groups within schools.
Provide data in a variety of formats for inferpretation and action at the school level guiding instruction.
Provide adequate support for time to reflect on practice.
Provide adequate support and training for flexibility in meeting needs of all students.
Assist schools with appropriate resources that may assist in intensive intervention.
VII. Coordinating and planning with the Reading First coaches, scheduling and paying for substitutes so that teachers can attend
professional development opportunities.
*  District Reading First team will assist with funding substitutes needed for teachers to attend professional development opportunities.
s District will prioritize Reading First schools for substitutes.
= District will supply substitute office with advance dates for professional development.
V. Provide training, resources, and follow up assessments to monitor progress of LEP students.
= District will assist all Reading First schools with implementation of the district's K-12 Comprehensive Reading Plan which provides a tiered
approach for meeting the needs and monitoring progress of LEP students, as well as all other students.
= District Reading First team will work cooperatively with the district's Multicultural Department staff to effectively provide training, resources,
and follow- up assessments to monitor progress of LEP students.

How WILL THE SCHOOLS RECEIVING READING FIRST FUNDS PROVIDE EXTRA INSTRUCTIONAL SUPPORT TO CHILDREN WHO LAG BEHIND IN THE DEVELOPMENT

OF CRITICAL READING SKILLS?

According to Snow, Bums and Griffin (1998), in Preventing Reading Difficulties in Young Children, “Effective instruction
consists of responding to children’s needs while building on their strengths. It necessarily depends on a sensitive and continual
capacity for monitoring student progress.” Small- group differentiated instruction will be the focus of instructional support for all Reading
First students, especially important for those students ‘who lag behind in the development of critical reading skills.” DIBELS results will
be used throughout the school year to monitor student progress and tailor instruction to effectively group students to meet individual
student's needs. When intensive immediate intervention (jii) does not yield expected results, the DAR or ERDA !l will be used as a
diagnostic tool to further refine instructional needs. K-3 Reading First coaches will work cooperatively with the District Literacy Team to
provide a cohesive plan for the development of teachers and to provide optimal opportunities for teachers to observe modeling of
reading instruction. Coaches will collaborate with teachers in designing data-driven instruction for struggling readers. All coaches will
receive intensive professional development regarding data analysis.

The following chart summarizes the strategic and intensive interventions that will be in place for the five essential areas of
reading instruction. Teachers will use the assessment data on each child to identify which reading area needs intervention. Each

program will be used as an intervention in the specific area identified on the chart:
HO
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Technology: Earobics, Destination Reading by
Riverdeep
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>

Teacher directed small group instruction
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>LeapF‘rog Literacy Centers, Earobics, Early Success, and QuickReads will be purchased for schools using Reading First funds.
Interventions will include but not be limited to small group guided instruction by a certified teacher, peer tutoring, technology
interventions, and/or small group or one-to-one tutoring by a trained paraprofessional or volunteer under the supervision of a certified
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This information will assist schools in determining School Improvement Plan focus and future school and district professional
development. All data will be collected by the District Literacy Team and disseminated to Area Superintendents to review together with
the Director of Elementary Education. This process has been used by the District K-2 Literacy Initiative and has led to many changes
and improvements in the K-2 Literacy Initiative. The K-2 monitoring system has identified schools experiencing problems with program
implementation and assisted the district in identifying how and where they can provide additional and more specific technical
assistance. It has helped principals identify professional development needs at their schools and facilitated dialogue between the
district office, the Area Superintendent's office, school administrators, coaches, and teachers. The program-monitoring tool has been
revised this year to include Grade 3 and Reading First requirements for K-3. Reading First requirements that were added to the
district’s instrument this year include but are not limited to: 1) a 90-minute uninterrupted reading block; 2) administration of the DIBELS
assessment; 3) use of assessment data to form flexible groups; 4) a specified amount of time the reading coach spends modeling in
the classrooms; 5) the process and usage of Reading First diagnostic tools; 6) identification and requirements of Reading First
intervention programs; and 7) the establishment of leamning centers. The program-monitoring tool will advance consistency in standards
of implementation. In addition, Reading First schools wilt implement all monitoring requirements and fidelity checks as detailed in the
state-approved district K-12 Comprehensive Reading Plan.

The FCRR will provide the district and teachers with data from the DIBELS assessments given four times a year in K-3
classrooms. Every school has a School Advisory Council (SAC) which consists of parents, principals, teachers and community
members who help determine professional needs. In addition, each school has a Professional Development Committee (PDC) which
has three members representing K-2, 3-5, and ESE/ESOL. These committees are currently being updated regarding new state
professional development protocols and requirements and information regarding best practices. These updates will be shared with
administrators and teachers at schools and, along with student achievement data, will be used to develop individual professional
development plans.

The SDPBC is committed to providing quality professional development at the district, school and teacher level to positively
impact student achievement. A Reading First District Literacy Team, together with the Reading First Professional Development Team
from University of Central Florida (UCF) and the FCRR, will provide technical assistance to all funded Reading First schools. This
assistance will be of high quality and specific to the needs of the school.

To ensure schools are receiving professional development that is high quality and specific to their needs, the District Literacy
Team and school reading leadership team will provide assistance with:

I Analyze data at the school level in order to inform instruction.
= Train coaches to facilitate team meetings fo use assessments fo form flexible groups, teaching focus and differentiated instruction.
Il. Construct a professional development plan.
= Develop long range professional development plan with goals/benchmarks consistent with the Florida’s Professional Development
Protocol.
= Provide fechnical assistance to teachers as they update their Individual Professional Development Plans to creafe professional
development plans that are consistent with the School Improvement Plan, aligned to the district’s K-12 Comprehensive Reading Plan, and
aligned to Reading First.
®  Provide continual opportunities for follow-up.
lll. Budget to maximize the quantity and quality of professional development at each school site.
Use knowledgeable and skilled reading coaches for on-site professional development.
Pay teacher stipends to attend Reading First summer content academies.
Provide bi-monthly professional development of reading coaches using state-approved research-based protocol.
Provide stipends for assessment team training.
Provide ongoing and sustained professional development using district staff as well as FCRR-approved consuitants for Reading First
Support for new teachers or coaches.
Utilize the state train-the-trainer model to continue to build capacity.
IV. Conduct a needs assessment for professional development.
= Conduct needs assessment of each Reading First classroom, to include analysrs of data and teacher knowledge of the process, elements,
strategies, and assessments to inform instruction.
= Use of the district-developed implementation monitoring system that utilizes a professional development rubric and descriptors together
with administrative input to assist in identifying special areas of need for professional development.
V. Promote school-wide adoption of effective and research-based instructional strategies and methods.
Identify effective methods by examining student assessment data.
Facilitate teacher dialogue regarding successful instructional methods based on student data.
Develop Reading First demonstration classrooms at each school that enable teachers fo observe effective methods in action.
Disseminate information regarding FCRR-reviewed materials and programs that meet Reading First criteria.
Use a research-based comprehensive core reading program (Scott Foresman) approved by Reading First for all schools in proposal.
Create a whole- school learning environment, making reading a priority seen as the common denominator in all subject areas.
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elements and operation of a successful reading program in their schools. Every K-3, ESOL and ESE teacher, coach and principal from
participating schools will be required to attend the Reading First four day summer content academies. Teachers will be compensated
using Reading First funds. Reading coaches will provide content follow-up of the summer academies at their school sites throughout
the school year. Additionally, the District Literacy Team will continue to plan and facilitate bi-monthly reading coach workshops. During
these workshops, coaches network with one another, receive training in the five essential areas of reading, and are provided with
prepared professional development workshops to bring back to their school centers to train teachers and model in classrooms. School
principals, as well as reading coaches, will attend research-based Reading First workshops provided by FCRR-approved consultants.
Professional videos, professional books, and research joumals will be purchased to facilitate training. Coaches will leam to monitor the
effectiveness of implementation and customize instruction using assessment information, and will meet with teachers on the use of this
data to drive instruction. The analysis of Reading First data, as well as scheduled training and on-site discussions with coaches and
teachers, will continue to be a vital part of ongoing professional development. “Effective instruction consists of responding to children’s
needs while building on their strengths” (National Council on Research, 1998). The instructional philosophy of Reading First will involve
a blend of strategies and methods based on the ongoing assessed needs of each child. Coaches will model daily in K-3 classrooms,
including ESE and ESOL, working side-by-side with the classroom teacher. Follow-up sessions will be scheduled to enable the coach
and the teacher to discuss the lesson, make suggestions, and plan instruction. Substitutes will be used to cover classrooms so that
teachers can observe in classrooms when an instructional strategy is being demonstrated. As participating members of the Reading
First team, teachers will be provided with multiple opportunities for professional growth as they leam to diagnose reading difficulties
and develop instructional interventions. Teachers will write their professional development plans aligned with state, district, and school
reading initiatives, and they will be provided with opportunities to participate in study groups, peer observation (demonstration
classroom), action research projects, and feedback from coaches. A professional development plan has been initiated from the district
level based on student achievement, monitoring data and the new state protocol standards.

The district's Reading First project coordinator has initiated an ongoing collaborative partnership with the Department of
Exceptional Student Education to include K-12 ESE teachers in district-scheduled and summer academy content training. Specific
training in strategies, assessment instruments, and instructional approaches will be offered to all K-12 ESE teachers during district-
sponsored summer institutes, and a workshop schedule will be provided to K-12 ESE teachers for participation as appropriate.

An additional focus of Reading First will be to design a demonstration classroom in every school to facilitate training capacity.
This demonstration classroom will be used to allow teachers to observe an exemplary Reading First classroom set-up and operation.
Based on data collected over the last three years, a teacher will be selected as the demonstration classroom teacher. The reading
coach will work closely with the demonstration teacher. Each coach will be guided during the monthly trainings with district staff on how
to design and implement a Reading First demonstration classroom. These classrooms will become the comerstones for professional
development allowing teachers time to observe, reflect, and examine new practices before they can be assimilated. Professional
development must become a part of daily life within a leamning community; it can no longer be thought of as a one-day event. A
demonstration classroom will provide a platform for professional development to occur regularly at every Reading First school. District
and Reading First funds will be used to develop the demonstration classrooms.

Earobics Literacy Launch and LeapDesk Literacy Center (technology-based intervention software), as well as other FCRR-
approved supplemental materials, will require customized professional development provided by trained consultants and will be based
on school-by-school assessments of needs.

How WILL DISTRICT USE READING FIRST FUNDS TO PROVIDE HIGH QUALITY TECHNICAL ASSISTANCE FOR ALL SCHOOLS SERVED BY THE GRANT APPLICATION?

The District Literacy Team will monitor implementation progress and provide support as necessary. Together with school
center leadership, the district will facilitate clear intervention strategies when student achievement lags. To ensure consistency and
quality, the SDPBC will incorporate a monitoring system that is two-fold involving student achievement and monitoring implementation
data. School administrators, reading coaches, and district personnel will complete the monitoring protocol at least twice a year. This
monitoring system will assist schools when evaluating their program implementation and enable them to identify areas of strengths and
weaknesses. This implementation/monitoring instrument will include a rubric and descriptors that will be used as a reflection
instrument for teachers, an implementation tool for principals, and a road map for reading coaches to ensure proper implementation of
the Reading First initiative. Teachers will complete the instrument with assistance from their reading coach. A team, consisting of the
principal, the reading coach and a member of the Reading First district team, will then compile and analyze the data. This instrument
will be aligned with the state-approved district reading plan. Next steps will include creating an action plan that 1) identifies the shared
instructional areas documented as strengths and weaknesses; 2) targets dates for addressing professional development needs; 3)
examines student assessment data identifying student strengths and weaknesses that may impact instruction; and 4) identifies the
person(s) responsible for carrying out the plan. Through discussion, collective problem solving, and in-class support, coaches and
teachers will address implementation challenges together.
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= Complete the program implementation and monitoring protoco!.

The Superintendent of Schools, the District Literacy Team, the principals, the coaches, and the staff of 28 proposed schools
eligible for the Reading First program have committed to implement all structures and requirements of this grant application. We
propose implementing the Reading First K-3 literacy initiative in 28 additional schools, with all required Reading First structures, while
continuing to implement the originally funded 21 Reading First schools with fidelity and leadership. The Reading First funds will expand,
enhance and strengthen the project, with 28 additional schools implementing all required structures and professional development, and
providing Reading First coaches and other resources. Reading First-funded coaches will provide additional opportunities for modeling
literacy strategies leamed during their four day Reading First Coaches’ Academy and reinforced during their bi-monthly workshops,
providing all Reading First teachers with a greater capacity to differentiate instruction for K-3 students. The coaches will be able fo
discuss student results, to focus on instructional needs of all students, and to provide initial and ongoing training.

The SDPBC Reading First project will delineate the importance of the Superintendent's leadership, and the school principal's
leadership as the school instructional leader, defining certain expectations and requirements, including a commitment for a reading
coach, inclusion in the School Improvement Plan, and attendance at the four day summer Reading First content academies as well as
the Just Read, Florida! Leadership conference. In addition, principals at Reading First schools will be provided with ongoing technical
assistance from the District Literacy Team to ensure a high-quality implementation effort across the district.

How WILL THE DISTRICT USE READING FIRST FUNDS TO PROVIDE PROFESSIONAL DEVELOPMENT FOR TEACHERS OF KINDERGARTEN THROUGH GRADE 3 AND
SPECIAL EDUCATION TEACHERS OF KINDERGARTEN THROUGH GRADE 122

Funds from Reading First will be used to provide high quality comprehensive professional development to all K-3 classroom
teachers in Reading First schools. All professional development provided in the SDPBC Reading First project schools will be based on
principles derived from scientific research, as specified in Florida's Professional Development System Evaluation Protocol.

This grant application proposes to use grant funds to hire 26 reading coaches for 28 schools. Per the Florida funding model,
the SDPBC will assign one reading coach to each of 23 schools identified with a significantly large K-3 student population (ranging from
248 to 787 K-3 students per school). For the small schools, we will follow the Florida funding model, and we have identified 5 of the 28
eligible schools as small (ranging from 57 to 121 K-3 students per school). The project will be more cost effective with 5 small schools
sharing 3 coaches. The District Literacy Team will be responsible for hiring and scheduling the activities of the 3 coaches to be shared
by 5 small schools. To ensure each student and teacher benefits from the shared coaches’ time in the most effective and efficient
manner, the Reading First Specialist will work with the 3 coaches to be hired for 5 small schools to develop and implement a schedule
for shared time in the small schools directly in proportion to the number of teachers and students in each small school.

All reading coaches to be hired for the Reading First schools in this grant application will be excellent, experienced teachers
who preferably hold an advanced degree in reading. If not, the reading coach will have demonstrated successful implementation of
teaching reading as a certified elementary school teacher. The commitment to accept the role as coach will require that the new coach
begin immediately working toward an advanced degree in Reading, K-12 Reading certification, or the K-12 reading endorsement. The
individual must, at a minimum, have a bachelor's degree, Florida certification in elementary education and successful experience in
teaching reading. The reading coaches for Reading First schools will be expected to meet all state and district requirements; expected
to exhibit a knowledge of research-based components and strategies for teaching reading; demonstrate high quality instruction and
data management skills; support and provide ongoing professional development for teachers including all ESE teachers; administer
and interpret instructional assessments; model effective strategies in the classroom; and work with district, state, and school staff to
ensure high-fidelity implementation of the CCRP. The reading coach is expected to serve as a stable resource for professional
development, progress monitoring, differentiated instruction, research-based/high quality instruction, and student data analysis
throughout the school to generate improvement in reading achievement.

Each reading coach will receive special training in the Scott Foresman CCRP being used by Reading First schools, as well as
special training in the principles of reading instruction supported by scientifically based reading research. This training, both initial
comprehensive and follow-up training, will be provided by the regional Reading First professional development coordinators as directed
by the Florida Triangle. The SDPBC literacy team will implement the plan that schedules initial and ongoing professional development
throughout the year for principals and coaches and will create an implementation schedule for Reading First required assessments.
This literacy team will also make arrangements for all professional development days for principals, reading coaches, and teachers,
and will provide training for all school-based teams in both the administering and interpretation of Reading First assessment data.

The District Literacy Team will continue to hold an annual professional development workshop for all Reading First school
administrators to ensure they fully understand the reading coach’s roles and responsibilities, and use of the coach’s time to impact the
reading program most effectively, including training in the implementation of the Just Read, Florida! Coaching model. Coaches will not
be assigned to directly provide instruction on an ongoing or “substitute” basis. They can and should model lessons, help schools
develop special training in the assessments required for Reading First schools, help coordinate these assessments and train others in
proper test administration procedures. Coaches will provide consultation to principals, on a weekly basis at the minimum, on the overall
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* Require principals to have hands-on involvement in all Reading First activities, participate in professional development, observe modeled lessons
for teachers, participate often in coach's training for teachers, and meet on a scheduled basis with the coach

* Ensure school-level leadership is knowledgeable about the essential components of reading as well as materials and programs used in their
buildings

= Provide pairing opportunities for technical assistance, as needed, for Reading First principals with effective, experienced principals

* Provide technical assistance for any principal who might be challenged by Reading First requirements

* Determine if the challenged principal is receiving adequate technical assistance to make the necessary changes for success

= Reassign principal, if needed, to assure all Reading First projects are implemented with strong school leadership and high fidelity

SCHOOL DISTRICT ADMINISTRATION WILL: (UPT0 3.5% TOWARD ADMINISTRATIVE COSTS)

= Oversee the implementation of the Reading First grant

= Maintain and ensure the full implementation of all federal, state, local requirements and set periodic site visits and meetings with principals

= Provide administrative support to principals, reading coaches, and teachers

» Help schools set goals and benchmarks

* Coordinate evaluation of school progress toward Reading First goals

* Provide bi-monthly professional development to the reading coaches at each of the Reading First schools

= Assist the state in the facilitation of the four-day summer content academies

= Train DIBELS assessment teams at all Reading First schools

= Analyze and interpret achievement data

* Facilitate training for the new materials purchased for use in the Reading First project

= Attend the four-day summer content academies

= Develop an implementation and monitoring protocol for continuous improvement and fidelity of program implementation

= Assist in developing a Reading First demonstration classroom at each Reading First school site

* Manage a systematic plan for data management and reporting

= Use acceptable accounting procedures for accurate and efficient financial management of grant funds

= Attend professional development provided by FCRR- approved consultants for Reading First

SCHOOL PRINCIPALS WILL:

= Assume the role of instructional leader

= Attend the four-day summer content academy

= Establish a school literacy leadership team that meets regularly

= Hire a K-3 reading coach

* Recognize the importance of attending school literacy team meetings

= Attend Just Read, Florida! Leadership Conference as well as district-scheduled monthly leadership workshops

= Select and facilitate development of a school-based DIBELS assessment team

= Analyze and interpret achievement data following each DIBELS administration

= Make school and classroom decisions based on continuous progress monitoring of achievement data

* Facilitate and participate in the completion of the implementation and monitoring protocol

= Assist in developing a Reading First demonstration classroom at their school site

= Conduct walk-through visits to monitor Reading First implementation

=« Collect and monitor lesson plans from teachers

= Attend professional development provided by FCRR- approved consultants for Reading First

READING FIRST READING COACHES WILL: (100% GRANT-FUNDED POSIT IONS)

= Assume role as lead leamner

* Provide direct, classroom based professional development for teachers through modeling and feedback

* Facilitate the organization of the DIBELS assessment team and reporting of student data

s Analyze and interpret achievement data

= Facilitate the DIBELS administration and data collection; assist teachers in understanding and interpreting the data collection

» Attend all state and district professional development Reading First sessions, including required coach training conferences

= Conduct follow-ups to Reading First summer content academies and monthly district professional development sessions

= Work closely with teachers to ensure full implementation of the intent of Reading First, including (but not limited to) modeling lessons and
coaching teachers in classrooms

* Distribute, collect, and interpret the program implementation and monitoring protocol

= Assist in developing a Reading First demonstration classroom at their school sites

= Attend professional development provided by FCRR approved consultants for Reading First

CLASSROOM TEACHERS WILL:

= Attend four- day summer content academy

= Meet individually with the schoo!'s reading coach as needed

= Progressively implement all aspects of the Reading First classroom design, e.g., assessing, flexible grouping, scientifically based teaching
strategies, and conducting a 90-minute uninterrupted literacy block

= Attend school -based fraining provided by the reading coach
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the literacy initiative with all Reading First structures to a K-3 model in 28 new schools in this grant application. The district will support
a reduced studentteacher ratio for all schools during the K-3 90-minute uninterrupted literacy block. The district will continue to fund
the K-2 Literacy Initiative, but the Superintendent has directed his staff to leam the Reading First model and develop capacity to the
extent that we can continue the K-3 research based Reading First model through the K-12 Comprehensive Reading Plan after the
funds expire.

The District Literacy Team will continue to plan and facilitate twice monthly full-day trainings for all district reading coaches.
During these trainings, coaches network with one another, receive training in the five essential areas of reading, work toward
endorsement, and are given prepared professional development workshops to bring back to their schools to facilitate teacher training
and model in classrooms. Professional videos, professional books, materials, and research joumnals will be purchased to facilitate
training and allow for professional growth. Coaches will learn how to monitor the effectiveness of implementation and how to customize
instruction using assessment information to meet the needs of all students. Analysis of data, as well as thoughtful discussions with
coaches and teachers, are a vital part of ongoing professional development. The District's Literacy Team has the project management
responsibilities for Reading First schools and has the experience and capacity to manage the original 21-school grant and expand the
project with this new grant application for 28 additional schools, efficiently and effectively, with clearly delineated authority and
responsibility. District commitment to this project is demonstrated through the support and guidance of the Superintendent and his
Academic Leadership Team. At the district level, the Departments of Finance and Budget assist by establishing budget codes and
accounting procedures for program expenditures. Area Superintendents will receive implementation reports and directly assist the
principals, coaches, and teachers in the Reading First schools. Principals are required to participate in all aspects of Reading First
professional development to ensure they are knowledgeable about the essential components of effective reading as well as
instructional materials and programs used in their schools. With implementation of Reading First in 21 SDPBC elementary schools
during the current school year, the District Literacy Team expanded with the addition of a grant-funded Reading First coordinator to
assist and monitor implementation and to provide on-site and group professional development for reading coaches, as well as the K-3
teachers. The 21 schools cumently funded will continue the high fidelity implementation of all Reading First structures for K-3 students.

This grant application seeks funding to expand our Reading First initiative to an additional 28 eligible, committed schools. With
the Reading First experience of the district's veteran literacy team, veteran principals and coaches, and the veteran district-level
Reading First coordinator, the SDPBC's district leadership in Reading First is experienced, effective, and visionary. With 28 new
schools committing to Reading First in this grant application, the principals and staff have built-in networking resources and support to
ensure success. To assist and monitor implementation of the Reading First project in 28 new schools, up to 3.5% of the total project
budget will be allocated to support the administrative leadership responsibilities of the District Literacy Team with two added positions
solely focused on the Reading First schools in this grant application: 1) a Reading First specialist and 2) a Reading First statistical
analyst. This is to ensure effective project management and proper, efficient administration of this grant project in alignment with the
state-approved district K-12 Comprehensive Reading Plan. The Reading First specialist will be hired to work closely with the entire
literacy team, to coordinate all aspects of implementation in 28 new schools, to monitor implementation, and to plan and coordinate a
smooth expansion of the Reading First concept throughout the district. This grant-funded specialist will focus 100% of histher time
monitoring and supporting the Reading First project. The specialist will primarily work on-site in the schools; providing technical
assistance to schools in the effective use of selected FCRR research-based materials, strategies, and assessments; helping schools
set goals and benchmarks; planning initial and ongoing professional development for new principals, coaches, and teachers; and
approving expenditures that meet state and federal regulations and that further the goals of Reading First. The statistical analyst will be
placed administratively under the direction of the Reading First specialist within the District Literacy Team. The grant-funded statistical
analyst will spend 100% of her/his time monitoring and supporting the Reading First project. The statistical analyst will assist with the
management of assessment data generated from K-3 classrooms; report to state-level agencies for assessment purposes; maintain
data base schedules and records of participation in professional development; assist in completion and timely submission of surveys;
use acceptable accounting procedures for accurate and efficient financial management of grant funds; and prepare for requests and/or
schedule visits from external evaluation or audit agencies. The statistical analyst for Reading First will manage a systematic plan for
accurate data that will help to ensure the successful implementation of this project. ,

The management team for this grant will efficiently and effectively administer the Reading First project requirements, properly
maintain assessment data, report to state-level agencies, and properly administer intemal and extemal funds. This grant's
management system will ensure all grant expenditures are in accordance with federal, state, and district regulations and laws.

ROLES AND RESPONSIBILITIES

THE SUPERINTENDENT OF SCHOOLS WILL:

= Provide principals and staff with skilled, visionary leadership for the Reading First project

= Ensure principals are prepared and supported in their roles as instructional leaders in the schools

= Guide the implementation of district-wide Reading First project in SDPBC schools and K-3 classrooms

= Demonstrate the concept of a leaming community, where first- year experienced principals are paired with newcomers to their role

Page 8 of 20




[image: image20.png]School District of Palm Beach County, Florida

interact with books utilizing the LeapPad contained in the LeapDesk Literacy Center. Students identified as having a need for continued
instruction in comprehension strategies will be provided appropriate iii through additional approved scientifically-based research
reading strategies derived from Mosaic of Thought by Keene and Zimmerman, as well as other professional resources.

How WILL THE DISTRICT ENSURE THAT ALL INSTRUCTIONAL MATERIALS USED TO SUPPORT READING INSTRUCTION IN GRADES K-3 ARE CONSISTENT WITH

SCIENTIFICALLY BASED RESEARCH?

The SDPBC's extensive reading adoption process (including blind evaluation of programs using state evaluation protocols) found
that Scott Foresman, the adopted core reading program for all SDPBC elementary schools, provides materials, procedures, and
sufficient guidance to teachers to ensure systematic and explicit instruction provided to all children in K-3 classes. Scoff Foresman's
scope and sequence is clear, thoughtfully designed, and provides ample practice and review opportunities. FCRR has reviewed the
Scott Foresman curriculum and found it to be aligned with Reading First requirements, based on the principles of scientifically-based
reading research. The FCRR assists districts by reviewing instructional materials and reporting their alignment to Reading First
guidelines and scientifically-based reading research. The SDPBC used this resource of reviewed programs to carefully select core and
intervention programs, materials, and software supported by scientifically-based research and favorably reviewed by FCRR for
Reading First schools as well as all other district schools. Scott Foresman, the SDPBC adopted CCRP, will provide the basis for
instruction and will connect meaningfully to any supplemental materials used as interventions for struggling readers. All SDPBC
Reading First schools in this grant application will add to their classrooms only those instructional materials determined by either the
FCRR or the district staff (with technical guidance from FCRR) to be effective for their student popufations and grade levels being
served. Programs selected thus far include Scott Foresman Phonemic Awareness and Phonics Manipulative Kit, Earobics Literacy
Launch software, LeapDesk Literacy Center, Early Success, Soar to Success (in grade 3) and QuickReads.
= Scoft Foresman Phonemic Awareness and Phonics Manipulative Kit will be used to address phonemic awareness and

phonics deficits in a small-group setting. The kit includes teacher support; student manipulatives; magnetic letter tiles; high-

frequency word files; and word-building white boards for segmenting and blending with phoneme manipulation targeting specific
student needs.

= Earobics Literacy Launch software automatically adjusts to the skill level of each student. The student is led through structured,
systematic activities in phonemic awareness based on a developmental hierarchy. Together with the Early Success reading
intervention program, this software will address the needs of all students.

= LeapDesk Literacy Center provides a systematic approach for students to leam and practice phonological awareness and
phonics with modules taught sequentially. Instructional content is consistent with recent research on teaching beginning reading.

= Early Success, a reading intervention program, is designed for students in grades 1 and 2 performing below grade level. This
intervention program will be used to address the needs of struggling students in a small-group setting fo provide word-leaming
strategies, vocabulary development, and reading comprehension. This program will be used with the Scotf Foresman Links to
Reading First, Scott Foresman Phonemic Awareness and Phonics Manipulative Kit, Earobics Literacy Launch, and LeapDesk
Literacy Center.

« QuickReads and Soar to Success will be used in grade 3 for all students to improve students’ fluency, comprehension,
vocabulary, and background knowledge. The QuickReads format and materials make it ideal for seamless implementation into a
comprehensive literacy program. The Soar fo Success intervention program will be used to address the needs of struggling
students in a small-group setting to provide word-leaming strategies, vocabulary development, and reading comprehension.

. HOW WILL THE DISTRICT ENSURE THAT STRONG LEADERSHIP IS PROVIDED FOR ALL SCHOOLS SERVED BY THEIR READING FIRST APPLICATION?

On behalf of all Reading First schools, the SDPBC Superintendent has made the commitment that all participating schools will
continue to implement all aspects of the Reading First grant with fidelity and school leadership. Should a participating Reading First
school have difficulty with implementation, the Superintendent makes the required commitment that the challenged school will accept
assistance and will NOT discontinue implementation of Reading First. All principals have signed the Superintendent's letter of
commitment and are, therefore, held accountable for full implementation with fidelity. The Superintendent's leadership and support has
been crucial as we embark on long-term implementation, sustainabifity, and replication of the Reading First program with fidelity. The
leadership of the Reading First grant project emanates from the Superintendent and his Academic Leadership Team. The
Superintendent has been involved in the planning and has given direction in creating the infrastructure required to ensure compliance
with each of the non-negotiable components in the Reading First grant application. Day-to-day project oversight will be the
responsibility of the District Literacy Team with the school principals.

Currently, the district provides funding for a district leve! elementary literacy leadership team made up of two reading program
planners, four literacy instructional specialists, a literacy resource teacher, and the current grant-funded Reading First coordinator, all
under the leadership of the Director of Elementary Education. The district's K-2 Literacy Initiative also provides a reading coach, and
90-120 minute reading block for 51 high needs schools. The current Reading First grant provides a K-3 coach in 21 schools. The
proposed funding for 28 additional schools will provide the invaluable services of a K-3 reading coach and continue the expansion of
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PHonics instruction, with Scott Foresman, will progress systematically from simple to more complex word types. Sequenced
daily instruction begins in kindergarten and moves through grades 1 and 2. In grade 3, systematic intervention in phonics instruction
includes increasingly difficult pattems. In addition to using the CCRP, students identified as needing further assistance through the
DIBELS assessment will receive intensive small group instruction using the Scoff Foresman Phonemic Awareness and Phonics
Manipulative Kit to target specific deficit areas. Scoft Foresman’s decodable books will provide text children can read with high potential
for accuracy. Resources include daily oral language charts and rhymes during shared reading to reinforce phonemic awareness and
phonic skills. With Earobics Literacy Launch software and LeapDesk Literacy Center, systematic and explicit phonics awareness
instruction will be provided, isolating specific skill areas identified for reinforcement and practice. LeapDesk Literacy Center identifies
student weaknesses and provides reports for teachers enabling them fo focus instruction. Through integration of these resources,
reading instruction will meet the needs of all students. Any student (K-3), identified as having a need for continued instruction in
phonics, will be provided appropriate iii through specific scientifically research-based reading strategies derived from quality reading
professional resources such as Phonics They Use by Cunningham.

FLUENCY is important because it provides a bridge between word recognition and comprehension. Fluent readers do not have
to concentrate on decoding the words and can therefore focus attention on what the text means. They can make connections among
the ideas in the text and between the text and their background knowledge. (Put Reading First, page 26). Across all grade levels, Scotf
Foresman systematically develops a full range of decoding skills that lead to automatic word recognition. The program also presents
explicit lessons in fluent reading, covering topics such as reading with expression, using appropriate phrasing, and attending to
punctuation. High frequency words wifl be taught explicitly as well as word identification skills. The SDPBC provides laminated
cardstock with all K-2 high frequency words from the series for every K-2 student in the district. These words are sent home annually
with every student along with suggested activities for parents. Fluency will be further promoted through the use of high interest, leveled
take-home books matched to student's developmental stages of reading. “Researchers have found...students read and reread a text a
certain number of times or until a certain level of fluency is reached...oral reading practice is increased through the use of audio tapes,
tutors, and peers...” (Put Reading First). QuickReads is a research-based fluency program with a systematic approach to increasing
reading fluency which will be purchased for the 28 Reading First schools in this grant application to promote fluent reading in grade 3.
Early Success, a reading intervention program, will be used to address those grade 1 and 2 students who need additional instruction in
fluency. Early Success addresses fluency development on a daily basis with oral repeated readings that integrate and correlate
LeapDesk lessons and activities with the Scotf Foresman CCRP. Students identified as having a need for continued instruction in
fluency will be provided appropriate iii through approved specific research-based fluency strategies derived from high quality reading
professional resources such as The Fluent Reader by Timothy Rasinski and From Phonics to Fluency by Rasinski and Padak.

VOCABULARY instruction and background knowledge are addressed by Scotf Foresman using research-based vocabulary
development strategies with a balance between direct and indirect instruction and multiple exposures to vocabulary words. Teachers
will engage students in questioning, previewing of reading selections, using new words in conversation to develfop oral language, and
direct vocabulary instruction. Vocabulary development will be reinforced during daily smalt group differentiated instruction. Students will
have ample opportunities to explore and practice words in classroom leaming centers. Comprehensive, balanced reading instruction
will allow time for students to work with words in many different contexts. Students needing more intense work in vocabulary building
will be organized in small groups using the Early Success intervention program in addition to the CCRP. Vocabulary will be further
enhanced using the LeapDesk Literacy Center as students use the electronic pen to press on a word twice to hear its definition. The
LeapDesk Literacy Center program, that integrates and correlates LeapDesk lessons and activities with the CCRP, will be purchased
for each of the 28 Reading First schools in this grant application. At grade three, iii will be intensified to address the widening gap
between the vocabulary knowledge and oral language of successful readers and those at-risk of reading failure. Additional
scientifically-based research reading strategies will be derived from resources such as Bringing Words fo Life by Isabefle Beck.

COMPREHENSION STRATEGIES and skills are presented in the Scoff Foresman CCRP both explicitly and systematically. In
kindergarten and grades 1 and 2, instruction begins with listening comprehension that introduces a target comprehension lesson with a
guided skill activity. In grade 3, students work in specific skill lessons with tips for using the skill and guided practice. Explicit instruction
on monitoring and fix-up strategies will be provided and modeled. Teachers will choose from available reader responses that connect
to their student’s lives and experiences. Strategies will include sampling, predicting, confiring, checking, making sense, using picture
clues, using personal experiences, responding to questions, summarizing, sequencing, finding the main idea, visualizing, synthesizing,
and making text connections. During the daily 90-minute reading block, time will be set aside for explicit, small group differentiated
instruction using appropriate texts matched to the students during which the teacher will demonstrate, explain, model, interact with
students, and explicitly teach students how to think, problem solve, and comprehend the text they are reading. Students will receive
additional practice and apply the strategies at various leaming centers as well as during independent reading. For students in grades 1
and 2, Early Success will be used to provide additional support. Comprehension strategies such as story prediction, retelling, and
questioning are incorporated as part of the reading segment. Due to its strong comprehension component, QuickReads will be used in
grade 3, three times a week to address individual needs. Comprehension will also be addressed with Early Success and when students
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SDPBC's Comprehensive Reading Plan requires a balanced instructional approach to reading consistent with Reading First
requirements. The instructional setting will utilize whole-class delivery, flexible small groups, and one-to-one teaching that allows for
differentiated instruction. An uninterrupted instructional literacy block of 90-120 minutes will be scheduled into every school day with up
to 60 additional minutes of intervention provided to those students identified as high risk. Teachers will form approximately three or four
flexible instructional groups to provide high quality, explicit, systematic and focused reading instruction. Groups will vary based on the
identified needs of the students, the activity, and the expected outcomes. Direct teaching will be provided to differentiate instruction and
ensure reading growth. In this way, instruction is designed to effectively move children from “leaming to read” to “reading to learn.” With
Reading First, this coherent instructional design acts as a scaffold to guide teacher behaviors to be consistent with effective instruction.
Classroom leaming centers will fulfill a range of instructional purposes. Within the 90-minute reading block, students in Reading First
schools will work in centers while their teachers are with small flexible groups, extending and practicing what has been explicitly taught
during whole group instruction. Centers will include listening centers to develop fluency, expand vocabulary and improve
comprehension; word work for alphabet exploration and word manipulation; independent reading; and technology. Additional centers
will be added to differentiate instruction and meet specific identified needs.

Scott Foresman Reading with Links fo Reading First (identified simply as Scoft Foresman from this point on, but refers to the
complete program) has been adopted as the core-reading program for all 28 Reading First schools in this grant application. Scott
Foresman will be the primary source for literacy instruction during the 90-minute literacy block, implementing the elements of
scientifically-based reading research and consistent with the needs of the majority of students. “Teaching reading to children who have
difficulties leaming is a very complex process, requiring a careful schedule and sequence of prioritized objectives, explicit strategies,
and scaffolding that support students’ initial leaming and transfer of knowledge and skilis to other contexts,” (Simmons & Kame'enue,
2002). This CCRP is appropriate for Reading First Schools as it establishes an instructional process with a careful schedule and
sequence of prioritized objectives. Explicit strategies and scaffolds that support initial leaming and transfer of skills to the context are
provided in this program. “Scoft Foresman with Links fo Reading First meets the needs of all students as a core-reading program
based on the guidelines established by Reading First and those who are evaluating Reading First grant applications in the state of
Florida, "(Scoft Foresman with Links to Reading First, Simmons & Kame'enui, 2004). This core reading program provides instructional
routines that strengthen existing lesson plans. These routines use research-based methods of instruction; address the five critical
areas of reading; monitor student progress; and differentiate instruction. They incorporate intensive and explicit teaching, and provide
additional teacher modeling, student practice, and systematic cumulative review and practice, as well as scaffolded instruction. The
ongoing assessments determine instructional decisions and reteaching. Scotf Foresman meets Reading First requirements, including a
well organized, systematic program of explicit instruction and appropriate practice in the critical elements of reading, and clear teacher
guides with strategies for teaching the essential components and skills needed by grade three.

Professional development in effective use of Scoft Foresman will assist teachers to pay specific attention to the characteristics
and needs of children in Reading First schools. In addition to explicit and systematic instruction in the five essential elements of
reading, teachers will use Scoft Foresman to require extended and organized practice, with FCRR approved supplemental and
intervention programs and materials aligned with initial CCRP instruction. To ensure precise implementation, Scott Foresman supplied
the district with a full-time resource teacher who scheduled full-day professional development opportunities with administrators,
teachers, and schools in 2003, and continues to provide 100 hours of professional development annually. The district's literacy team
will provide preschool and scheduled ongoing professional development to all teachers using Scott Foresman, and demonstrate
effective practices during twice monthly full-day trainings for district Reading First K-3 coaches. Scotf Foresman Reading professional
development tapes have been developed in cooperation with Scott Foresman and the Department of Elementary Education for every
grade level, ESE, and ESOL. Every teacher viewed appropriate grade-level tapes during preschool professional development, and all
elementary schools currently have copies of all grade level tapes for follow-through fraining as needed with existing or new teachers.
Reading First funds will assist the district in providing K-3 teachers with research-based instructional strategies, routines, organizational
and management guidance, teaching and leamning materials, and implementation training to address the dimensions of reading.
Teachers will receive intensive and extensive professional development to adapt instruction to the needs of all children and ensure
essential components are systematically taught in kindergarten through third grade.

PHONEMIC AWARENESS will occur as part of the daily core instruction in K-2. Starting in kindergarten and extending through
grade 2, Scoft Foresman provides explicit instruction and practice in phoneme isolation, identity, categorization, blending,
segmentation, deletion, addition, and substitution. These carefully sequenced activities engage children in concrete activities that teach
and practice phoneme manipulation. Phonemic awareness interventions for students identified with weaknesses include, but are not
limited to, small flexible groupings with explicit instruction in phoneme segmenting/blending (e.g., elkonin boxes), intensive small group
instruction using the Scoft Foresman Phonemic Awareness and Phonics Manipulative Kit, Earobics Literacy Launch software, and
LeapDesk Literacy Center. Additional iii support will be provided to identified students using scientifically-based research strategies
derived from high quality professional resources such as Phonemic Awareness Activities by Blevins.
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Reading First classrooms are driven by data to inform instruction. Teachers are informed, with screening, diagnostics, and progress
measuring, about the risk levels of students; specific weaknesses in reading one or more students might exhibit, how students should
be grouped, how intense instruction will need to be for certain students through smaller groupings or more time on skill/strategy-
building activities; which strategies and skills will be emphasized for particular students; how much change is occurring in student skills
over time with interventions and throughout the process, facilitate increased teacher reflection and a greater understanding of their own
professional development needs in the area of reading instruction. The SDPBC will use DIBELS as a progress monitoring measure to
determine if a child is making adequate progress or needs more intervention to achieve grade level reading outcomes. DIBELS has a
strong research base as a reliable and valid measure of phonemic awareness, phonics, and reading fluency. The SDPBC will use the
state’s schedule for progress monitoring periods at 45-day intervals:

DIBELS MEASURES | SEPTEMBER | DECEMBER | FEBRUARY | MAY
Letter Naming Fluency v % % %
Initial Sound Fluency v v v
Phonemic Segmentation Fluency v v
Nonsense Word Fluency v v
Letter Naming Fluency v
Phoneme Segmentation Fluency v v v v
Nonsense Word Fluency v v v v
Oral Reading Fluency v v v v
-1 Nonsense Word Fluency v v v v
| Oral Reading Fluency v v v v
| Oral Reading Fluency v v v v

Ongomg progress monitoring is an excellent way for teachers to get continual feedback on the effectiveness of interventions
with struggling students. Although Reading First schools are required to give DIBELS four times per year, schools’ assessment teams
may determine the need to administer progress monitoring measures more frequently. This may be particularly beneficial to children
who are assigned to receive intensive reading instruction because they are experiencing special difficulties leaming to read.

OutcoME MEASURES will be administered in the Reading First schools at the end of kindergarten through third grade. The
SDPBC will administer the scheduled common set of outcome measures to help the state effectively monitor the academic impact on
schools as well as provide valuable information to schools to guide instructional decision-making. The outcome measures assessing
comprehension and vocabulary have been chosen by FCRR as measures that are highly reliable and valid. All data will be collected
and reviewed by district and school staff.

To ensure consistency and quality, the SDPBC has developed and piloted an implementation monitoring system based on
Reading First structures and state professional development requirements, with a rubric that incorporates all required elements of the
K-3 Reading First initiative. This will continue to be completed and collected at least twice a year by administrators, coaches, teachers
and district personnel for ali Reading First schools. The results are used fo guarantee the highest quality of professional development.
Area Superintendents and the District K-12 Literacy Administrator will review this data for Reading First schools to ensure that
initiatives are implemented with fidelity. Together with other assessment data, this information will determine school improvement
focus, as well as future school and district professional development. End-of-year outcomes in all essential elements of reading growth

will be reported from all Reading First schools through the Progress Momtonng and Reporting Network (PMRN).
i ASSESSMENTREQUIREMENTS AND Ou

Segmentaﬁon Fluencv Lettér Nammg Oral Language Vocabulary “PPVTII (Peabody Picture Vocabula}y Test, )]

DIBELS Fluency- DIBELS
Nonsense Word Fluency - DIBELS Oral Reading Reading Comprehension - Oral Language Vocabulary
Passages DIBELS SAT 10; GMRT {4th ed.) PPVT-lli
Nonsense Word Fluency DIBELS Oral Reading Reading Comp, Reading [Oral Language Vocabulary
Passages DIBELS Vocabufary SAT 10; GMRT PPVT-Ill
o Oral Reading Reading Comp ,Reading [Oral Language Vocabulary
aY Passages DIBELS Vocabulary SAT 10, GMRT | SAT 10,GMRT, PPVT-lil

How WILL THE DISTRICT ENSURE CHILDREN IN ALL K-3 CLASSROOMS IN SCHOOLS TO BE SERVED BY THE READING FIRST GRANT RECEIVE HIGH QUALITY,
EXPLICIT & SYSTEMATIC INSTRUCTION IN ELEMENTS OF READING SKILLS APPROPRIATE AT EACH GRADE LEVEL (I.E., PHONEMIC AWARENESS, PHONICS,
FLUENCY, VOCABULARY, & COMPREHENSION STRATEGIES?

The SDPBC is seeking Reading First funds for 28 additional eligible schools to expand and intensify its efforts to institute a
consistent and systematic comprehensive reading program, implemented with fidelity and strong leadership, that allows teachers to
teach reading in a focused, effective way based on student assessment data. The SDPBC supports the dedicated, uninterrupted 90-
minute literacy block as a minimum for Reading First schools to ensure that all K-3 students receive the intense instruction they need
while all K-3 teachers are provided with the high-quality modeling and coaching, as well as data analysis training they need. The
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e Elementarys ool Name - ... i 1
1 741 Barton Elementary 504 % 96.98% 551 $ 147,300
2 2401 Belle Glade Elementary 76.69% 95.98% 450 $ 135,000
3 2761 Cholee Lake Elementary 36.27% 66.14% 787 $ 175,000
4 3261 Diamond View Elementary 53.02% 64.52% 553 $ 165,900
5 2491 Dr. Mary McLeod Bethune Elementary 68.69% 94.96% 392 $ 117,600
6 2101 Egret Lake Elementary 56.86% 81.23% 619 $185,700
71 841 Forest Park Elementary . 68.69% 93.77% 397 $ 119,100
8 1411 Grove Park Elementary 50.40% 80.3% 491 $154,800
9 71 Jupiter Elementary 40.45% 58.31% 394 $118,200
10 1831 K.E.C./Canal Point Elementary 54.40% 98.23% 293 $87,900
11 211 Lincoln Elementary 71.91% 94.38% 405 $121,500
12 1441 Melaleuca Elementary 51.83% 73.02% 577 $173,100
13 291 Northboro Elementary 42.66% 62.37% 524 $ 157,200
141 1101 | Pahokee Elementary 62.07% 98.01% 328 $ 98,400
15 561 Paimetto Elementary 37.49% 85.83% 393 $117.900
16 911 Pine Grove Elementary 53.50% 90.17% 444 $ 133,200
17 2591 Pleasant City Elementary _ 71.08% 97.49% 248 $ 74,400
18 34 Roosevelt Elementary 58.40% 90.22% 462 $ 138,600
19 1321 Rosenwald Elementary 57.14% 98.77% 267 $ 80,100
20 2811 Village Academy Elementary 63.64% 94.7% 310 $ 93,000
21| 1401 West Riviera Elementary 75.82% 93.54% 312 $ 93,600
22 351 Westward Elementary 49.39% 86.09% 504 $ 151,200
23 1391 Wynnebrook Elementary 41,18% 81.55% 489 $ 146,700
24 3388 | Corebridge Educational Academy 42.88% 29.01% 62 $ 40,000
2 2641 Lakeside Academy 71.43% 88.17% 66 $ 40,000
26 3384 Noah's Ark Intemational 92.86% 75.38% 57 $ 40,000
yig 2801 | Palm Beach Maritime Academy | 46.88% | 45.15% 106 . $ 40,000
28 3399 The Imagine School 72.41% 73.61% 121 $ 40,000
APPROPRIATE USE OF FUNDS

The SDPBC is seeking Reading First grant funding in the amount of $3,185,400 to enhance and expand its ambitious reading
initiative for grades K-3 in an additional 28 elementary schools that are eligible, committed, and never previously funded. The
Superintendent received the list of Year 3 Reading First eligible schools in a memorandum, dated December 20, 2004, from the
FDOE'’s Just Read, Florida! Office. This Reading First grant request is based in full on Florida's funding model, with an approximate
$300 per student formula and a per school minimum of $40,000 and maximum of $175,000 with the project budget calculated using the
individual school award totals set by Just Read, Florida! With the distribution and expenditure of Reading First grant funds, the SDPBC
agrees to comply with all state and federal regulations and laws. Within the funding categories outlined on DOE Budget Narrative Form
101, the SDPBC proposes use of Reading First grant funds to provide more intensive instruction to children struggling with reading in
grades K-3 in the identified eligible schoals; to implement valid and reliable reading assessments; to procure and implement
instructional materials based on scientific research in reading; to collect, summarize, evaluate and report valid and reliable data; to
budget at least 5% for K-3 classroom libraries to increase student access to print; to budget up to 3.5% for administrative purposes;
and to budget at least 20% to provide professional development in scientifically-based research reading programs, strategies, and
assessment. All Reading First teachers and administrators will attend the state-sponsored content academies. As per the Florida
Reading First funding model, the SDPBC intends to fund one K-3 Reading Coach for each school with a significant K-3 student
population. For very small schools with minimum designated funding of $40,000 per school, the SDPBC will follow the intent of
Florida's funding model and pool resources for coaches and professional development opportunities, and provide schedules for small
school reading coaches to spend a proportionate amount of time with schools as per their K-3 teacher/student count. Of the 28
proposed schools, 23 have a large K-3 population to support one coach per school, and 5 schools with small K-3 populations will share
3 coaches. This grant application requests a total of 26 reading coaches for 28 eligible schools in the grant application.

NARRATIVE QUESTIONS

1. How WILL THE DISTRICT ENSURE THAT INSTRUCTION IN GRADES K-3 IN ALL SCHOOLS S GUIDED BY APPROPRIATE ASSESSMENTS IN THE AREA OF SCREENING

DIAGNOSIS, & PROGRESS MONITORING?
The SDPBC's K-12 Comprehensive Reading Plan ensures all Reading First schools will use four types of reading

assessments to guide instruction and program evaluation, including: screening, diagnostic assessment, progress monitoring, and
outcome measures. The table below illustrates Reading First assessment requirements, when they will be administered and to whom,
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2005-2006
ACTIVITY Responsible
Reading First grant awarded SDPBC -The Department of
Notify schools of award Elementary Education
0 . . : w The Department of
April - August | Advertise and hire 25 reading coach positions Elementary Education
. Cn - o The Department of
Advertise and hire district Reading First Specialist and Data Analyst Elementary Education
N . K-3, ESE, ESOL teachers,
Reading First summer academies for all K-3, ESE and ESOL teachers and administrators
A . Reading First principals and
e Reading First Leadership Conference school district administrators
Y Begin purchasing intervention programs District Reading First team
Begin purchasing classroom library collections District Reading First team
Pay teacher stipends for attending summer academies District Reading First team
Begin district training with Reading Coaches (August — May) District Reading First team
. . Reading Coaches and
Reading Coaches attend the State Coaching Academy District Reading First team
Begin DIBELS training for school-based assessment teams District Reading First team
A Conduct training for new administrators in Reading First schools District Reading First team
ugust - " : :
Ongoing modeling and professional development at school centers (August — May) Reading Coaches
. . . . District Reading First team
Earobics, LeapFrog, and Early Success implementation training and consultants
Conduct training for new teachers and administrators in Scott Foresman Reading District Reading First team
and consultants
School-based assessment
Administer and report results of the DIBELS teams {with technical assistance
from district Reading First team)
School staff will enter progress monitoring results into the Progress Monitoring Reporting Reading Coach along with
Network (PMRN) school support staff
Administrators, teachers and coaches access the PMRN for individual student and class Principals, reading coach
September reports for progress manitoring to guide instruction and grouping and teachers
District team begins visiting schools District Reading First team
Begin program implementation rubric K-3 teachers
Review assessment data from state with administrators and coaches District Reading First team
Review assessment data with teachers to plan focused instruction fer;t;(;:gis, reading coach,
o . . School-based assessment
October Administer diagnostic assessments as needed team and teachers
November School visitation to observe K-3 classrooms District Reading First team
School assessment team
Administer and report results of DIBELS {with technical assistance from
district Reading First team)
School staff will enter progress monitoring results into the Progress Monitoring Reporting Reading coach and along
Network (PMRN) with schools support staff
December Administrators, teachers and coaches access the PMRN for individual student and class Principals, reading coach
reports for progress monitoring and teachers
Review assessment data from state with district and school administrators and coaches District Reading First team
Review assessment data with teachers to plan focused instruction g:;ms, reading coach,
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and how results will help teacher/assessment teams make effective decisions about reading instruction. The SDPBC will report all data

to state agencies for assessment purposes and agrees to cooperate with extemnal evaluation agencies.
REQUIRED ASSESSMENT WHEN ADMINISTERED? WHO 15 ASSESSED? ProBABLE DECISIONS T0 BE MADE

Screening Beginning of Year All K-3 Students Establish rigk status; Determine groups
Diagnostics As Needed Non-responders to interventions Plan Instruction
Progress Moniforing | 4 Times Per Year - specified intervals All Differentiate instruction; Re-adjust groupings |
Outcome End of Year All Determine impact of reading program

The Florida Center for Reading Research (FCRR) provided train-the-trainer assessment workshops for currently-funded
district/school personnel. The SDPBC is building a cadre of master assessment trainers to train new Reading First assessment teams
and master frainers, to continue to build toward capacity. In the currently funded schools, each school-based assessment team has a
minimum of five trained members with reading and/or assessment expertise. The proposed new 28 Reading First schools will continue
this model. The District team, with FCRR assistance, will train site-based assessment teams with a minimum of five (5) members,
selected for their expertise. Teams will be responsible for administering the DIBELS and other required assessments. After each
consecutive administration, administrators, coaches and teachers will analyze assessment data to plan instructional strategies and
provide immediate intensive intervention (jii). DIBELS will be used to inform instruction and form flexible groupings.

SCREENING is the first step in identifying students who meet or exceed reading proficiency skills, and those who do not.
Screening will provide the teacher a beginning assessment of the child’s preparation for grade-level reading instruction. They can serve
as a “first alert” when a child is in need of extra instructional support. The SDPBC will use the Dynamic Indicators of Basic Early
Literacy Skills (DIBELS) as their screening measure. DIBELS has been selected because it is reliable and valid and, when
administered at the beginning of the school year, can fulfill screening as well as initial progress monitoring requirements.

DIAGNOSTIC ASSESSMENTS determine specific instructional needs of individual students and inform teachers of specific
strengths and weaknesses in essential reading components to help plan instruction. Diagnostic assessments will examine at least the
specific skill and knowledge areas at the following grade levels: Kindergarten — Phonemic awareness (PA), knowledge of letters and
phonics, oral language vocabulary; Grade 1 - PA, phonics, reading fluency, oral language vocabulary, and reading comprehension;
Grade 2 - PA, phonics, reading fluency, vocabulary, and reading comprehension; Grade 3 ~ PA, phonics, reading fluency, vocabulary,
and reading comprehension. A diagnostic tool will be administered to students who, after iii, continue to struggle and show insufficient
growth on the monitoring tool. Diagnostic information for students not meeting identified benchmarks will be obtained using FCRR-
chosen highly reliable/valid assessments: ERDA Il (Early Reading Diagnostic Assessment Il) or the DAR (Diagnostic Assessments of
Reading). The ERDA Il and DAR are administered individually to students in grades K-3. The ERDA Il and DAR are designed so
selected subtests can be administered targeting specific reading domains (e.g., phonemic awareness, listening comprehension.)

Professional development will train teachers to analyze, interpret, and understand the different measurement systems as well
as instructional implications of each. School administrators and coaches will receive additional training to disaggregate, summarize and
report data to evaluate instructional effectiveness. Students who score “low risk” in DIBELS will continue to participate in the K-3
balanced literacy program with the Scoff Foresman Reading with Links fo Reading First Comprehensive, Core-Reading Program
(CCRP). For students who score “high risk,” an immediate intensive intervention (jii) plan will be developed using FCRR-reviewed
materials, determined as reliable and valid. Appropriate intervention strategies will be provided by Scoft Foresman Phonics/Phonemic
Awareness Kits, Early Success, Earobics Literacy Launch software, Leapfrog Literacy Center, LeapPad, Quick Reads, existing
resources, and small group intervention strategies that specifically target the identified areas of weakness. The SDPBC believes a
crucial element in any literacy model is a detailed, systematic, and ongoing profile of young children’s literacy progress. This
information is essential in guiding decision making with respect to identification of an intervention for at-risk students. Snow, Bums and
Griffin, in Preventing Reading Difficulties in Young Children state: “...effective instruction consists of responding to children’s needs
while building on their strengths; it necessarily depends on a sensitive and continual capacity for monitoring student progress.” As
Susan Neuman, former Assistant Secretary of Education, states in her paper, What Research Reveals (November, 2002), “Throughout
these critical years accurate assessment of children’s knowledge, skills, and dispositions in reading and writing will help teachers better
match instruction with how and what children are leaming. Good assessment is essential to help teachers tailor appropriate instruction
to young children and to know when and how much intensive instruction on any particular skill or strategy might be needed.” DIBELS,
partnered with the state-approved diagnostic measures and district-developed tools, will provide teachers with assessment data
needed to differentiate instruction. Please refer fo the chart in Section 7 that identifies intervention tools that will be used for each area
of deficiency.

PROGRESS MONITORING assessments keep the teacher informed about the child’s progress in leaming to read during the year.
Results from screening, diagnostic, and progress monitoring assessments will be used throughout to inform instructional decision-
making. The valid and reliable assessments will be used to a) identify students who need more intensive and explicit intervention
instruction; b) establish instructional groups, settings, time, intensity, and instructor; c) identify classes in need of additional support; d)
identify demonstration classrooms that will serve as instructional models; and e)monitor the progress of all K-3 students. The SDPBC
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